
The SEF September 2009 

Primary School With or Without Nursery

Sub-section A1: School's context

A1.1 The context in which the school works

The school's context and, particularly, any significant changes in its circumstances since the last inspection

Possibly include any information about lack of play areas or opportunities in the locality - relevant for deprived areas
Sub-section A2: Outcomes: how well are pupils doing, taking account of any variation?

A2.1 Pupils' attainment (Schedule pp 9-11)

Judgement: 
1
2
3
4

Does your school have its own assessment programme for Physical Education?
 Or use of the School Sport Partnership assessment (G and T?)

Use of targeted funding of SSP for specific issues e.g. underachievement or perhaps girl’s participation in PE, or pupils with dyspraxia etc.

Do you use Brain Gym / Dice Gym type activities (What Impact have these had on learning)
This is about attainment outcomes so need to look at individual assessments, fitness, and attendance at activity. Levels etc - not so much at provision
A2.2 The quality of pupils' learning and their progress (Schedule pp 12-14)

Judgement: 
1
2
3
4

Does your school use the ‘HQPE Questionnaire’ evidence? (Available on the Website)
Introduction of activity breaks in lessons
These short activity breaks in the middle of lessons other than PE can improve behaviour. This has worked best when the activity is structured and organised and, where possible, is related to the lesson (for example, an active numeracy challenge in a mathematics lesson).

Many pupils lose concentration when they have been sitting down for a long time. They tend to become fidgety and find ways of attracting attention by annoying or distracting others. A short five- to 10 minute exercise break to do something active and exciting gets the oxygen flowing to the brain. They come back to their task in a better frame of mind and ready to behave more appropriately.

Could be particularly relevant for boys
A2.3 The quality of learning for pupils with special educational needs and/or disabilities and their progress (Schedule pp 12-14)

Judgement same as the quality of pupils’ learning and their progress

??
Possible link with boys' behaviour - emphasis on activity breaks etc
A2.4 Pupils' achievement and the extent to which they enjoy their learning (Schedule pp 15-16)

Judgement: 
1
2
3
4

Please note that this is a summative grade based largely on the grades you have decided upon for attainment, learning and progress and learning and progress for pupils with special educational needs and/or disabilities. You do not need to repeat the information you have provided in those sections. In most cases, you will need to refer only to the grade descriptors for how well do pupils achieve and enjoy their learning and state which one best fits your judgements.

HQPE Questionnaire evidence Q 10
Participation levels of curricular and extra-curricular activities
A2.5 The extent to which pupils feel safe (Schedule pp 17-18)

Judgement: 
1
2
3
4

Pupils’ behaviour improves when they feel they have a safe space in which to play freely. Setting up zones for various types of activity has encouraged our pupils to be more purposeful and active during break and lunchtimes.

Such things as Playpals' impact. 

Safety interviews with pupils (asking pupils if they feel safer at lunchtimes since introduction of more structured lunchtimes)
A2.6 Pupils’ behaviour (Schedule pp 19-20)

Judgement: 
1
2
3
4

Through our lunchtime programme using formal / semi formal activity our pupils have something positive to do in the playground; they channel their energy into physical activity rather than getting involved in arguments and fights. They form new friendships, learn to cooperate and become more tolerant of one another.
We have consulted what activities the children in our school would like to be offered in the playground and then respond to their requests. We have found they feel empowered and they are more likely to participate in and enjoy the activities. Activities have been chosen that encourage pupils from different year groups to mix and work together, such as team-building games or dancing; we have avoided aggressive team games that might increase tension.

When pupils spend less time queuing for equipment and waiting for a turn, they have shown less frustration and boredom. With fewer arguments about how long someone’s turn has taken or whose turn is next, relationships between pupils has improved.

Bearing this in mind  an efficient, fair system for distributing equipment is in place. Pupils have been trained to manage the distribution and collection of playground equipment.

 Older pupils have roles as play leaders or mentors at break and lunchtimes. They take responsibility for organising equipment, leading activities, teaching younger pupils’ games and supporting their play.
Your School may have been involved in such things as:

· ‘Kick racism out of sport’ i.e. high profile campaigns e.g. ‘Kick it out’ (Racism in football) to address such issues.
· Sport as a reward to positively influence pupils behaviour (Hunslett Hawks Learning centre for example)
· School promotes Concept of ‘fair play’ in sport. Using the  Olympic Ideals

1. Excellence,
2.  Friendship, 
3. Respect, 
4. Determination, 
5. Courage,
6.  Inspiration

7. Equality
Activity challenges and recognition in celebration assemblies for fair play, teamwork etc

A2.7 The extent to which pupils adopt healthy lifestyles (Schedule pp 21-22)

Judgement: 
1
2
3
4

School has achieved Activemark?
Because of High Quality Physical Education lessons, children take part in Physical Education lessons with enthusiasm and attend a wide range of sporting clubs both in and outside school.  
High Quality PE Questionnaire Q3

Our PESSYP figures speak for themselves
· 2 hours Curriculum 


%
· 3 Hour uptake



%
· Intra School Comp


%
· Inter School Comp


%
· School / Community links

%
· Leadership  and Volunteering

%
1. School Sport Partnership impact on  Curriculum – 

PLT / SSCO support PE Curriculum delivery

CPD: LEA and SSP

Shared scheme of work and assessment systems

SSP Meetings, Networking programme

Curriculum mapping – Long term, medium term and short term planning.

2. Competitive opportunities-
SSP Competition Calendar

Sport Association events

Sports Day

Intra Competition programme in place

3. School  to community

Links to:

 local sports clubs (e.g football, gymnastics etc.)

 Local organisations (e.g. dance, cheerleading, martial arts, cubs / brownies)

 Activity providers (e.g. sports centres, coaching organisations)

Users of school facility / site

4. Leadership and Volunteering

Playground leaders / Zone Parc activities
Buddy system

Use of Lunch time supervisors

‘Spirit Alive’ Committee.

Pupils leading Wake up Shake up type activities

Pupils officiating games / activities (e.g. Rainbow Club / Golden Mile etc.)

School Council ‘Sports Forum’

Pupil consultation re playground development / provision

Use of Daily Physical Activity:
e.g. Wake and Shake, Take Ten, Brain Gym etc.

Promote pupils walking to school (Schools travel plan)
A2.8 The extent to which pupils contribute to the school and wider community (Schedule pp 23-24)

Judgement: 
1
2
3
4

See above re School to community and leadership and volunteering
A2.9 Pupils' attendance (Schedule p 25)

Judgement: 
1
2
3
4

Sport / activity breakfast clubs or other projects to target persistent non-attendees
A2.10 The extent to which pupils develop workplace and other skills that will contribute to their future economic well-being (Schedule pp 26-27)

Judgement: 
1
2
3
4

Spirit Alive committee raising funds and managing project
Use of team-building and cooperative activities within PE
In physical education pupils learn how to cooperate, work together to achieve a goal and get on with one another. When put in a position of responsibility for, or reliance on, others in a team often bring out the best in them. This has an impact on their behaviour far beyond the activity itself.

We provide pupils with tasks and challenges that promote cooperation, problem-solving and teamwork during PE lessons or in clubs after school. Outdoor and adventurous activities and parachute-style games can be particularly effective.
Residential outdoor visits
A2.11 The extent of pupils’ spiritual, moral, social and cultural development (Schedule pp 28-29)

Judgement: 
1
2
3
4

Olympic Ideals (See above A2.6)
Feeling good about themselves, ‘Elation’ from success, Teamwork, 
Other cultures - Kabadi / Dance)
‘Awe and wonder’ having a sense of achievement, discovery of self
Self-knowledge – an awareness of oneself in terms of thoughts, feelings,
emotions, (Success in sport, scoring a goal, doing a forward roll etc.) responsibilities and experiences; (Leadership)  a growing understanding and

acceptance of individual identity; an ability to build up relationships with others;
the sense of identity and self-worth which enables us to value

others and appreciate their talent
promoting such values as respect, responsibility, trust, equity and inclusion.
Appreciation of skills and performance of others e.g. valuing each other's dance/gymnastics routines, great sporting achievement or prowess etc
Sub-section A3: How effective is the provision?

A3.1 The quality of teaching (Schedule pp 31-32)

Judgement: 
1
2
3
4

LEA / SSP Support (CPD)
PLT monitoring of delivery

Monitoring / Evaluation of external providers
Monitoring of teaching of PE and sport
A3.2 The use of assessment to support learning (Schedule pp 31-32)

Judgement same as quality of teaching
Assessment for Learning 
Schools own / or SSP assessment programme for PE

Video evidence
A3.3 The extent to which the curriculum meets pupils' needs, including, where relevant, through partnerships (Schedule pp 33-34)

Judgement: 
1
2
3
4

SSP - PLT Networking and sharing good practice (cascading)
Use of high school specialism to support delivery
Use of coaching programme (Use of external coaches / agencies)
Curriculum mapping – Long term, medium term and short term planning.

Targeted provision for needs e.g. vulnerable, SEN, disabled group, dyspraxia support before school
A3.4 The effectiveness of care, guidance and support (Schedule pp 35-36)

Judgement: 
1
2
3
4

Safeguarding Policy (e.g. shared risk assessments, EVH forms) 
Approved providers information (Safeguarding)
Transition (SSP events at secondary schools) – working with pupils from other schools

Support for SEN/disabilities within curriculum - access
Sub-section A4: How effective are leadership and management?

A4.1 The effectiveness of leadership and management in embedding ambition and driving improvement (Schedule pp 38-40)

Judgement: 
1
2
3
4

Role of PLT as curriculum leader providing ‘vision / guidance’ for physical education.
Management of curriculum and enrichment - co-ordination of HSA, Activemark etc
A4.2 The leadership and management of teaching and learning (Schedule pp 38-40)

Judgement same as the effectiveness of leadership and management in embedding ambition and driving improvement

Role of PLT
Day to day management and co-ordination of work, projects, resources
A4.3 The effectiveness of the governing body in challenging and supporting the school so that weaknesses are tackled decisively and statutory responsibilities met (Schedule pp 41-43)

Judgement: 
1
2
3
4

Link Governor for physical education!
Presence at key events such as swimming galas, sports days, etc
A4.4 The effectiveness of the school's engagement with parents and carers (Schedule pp 44-45)

Judgement: 
1
2
3
4

Parental involvement in curriculum / OSHL (Transport, coaching, officiating etc.)
Parental involvement in sporting events, family challenges, communication about health and fitness, links to outside providers and events
A4.5 The effectiveness of partnerships in promoting learning and well-being (Schedule pp 46-47)

Judgement: 
1
2
3
4

Our school has an active working relationship with Leeds School Sport Partnership.

We are an active member of our Local School Sports association.

School Sports Partnership
Primary Care Trust
Extended Services

Etc.
Local club links
A4.6 The effectiveness with which the school promotes equal opportunity and tackles discrimination (Schedule pp 48-49)

Judgement: 
1
2
3
4

Show racism the red card
Opportunities for all - girls, disabilities, pupils who may not be high ability

A4.7 The effectiveness of safeguarding procedures (Schedule pp 50-51)

Judgement: 
1
2
3
4

See above (Point A3.4)
Health and Safety checks, event risk assessments, 
A4.8 The effectiveness with which the school promotes community cohesion (Schedule pp 52-53)

Judgement: 
1
2
3
4

Use of sporting projects to address community cohesion issues (e.g. racial tension)
Involvement with community sporting / activity groups 
Recognition of role models in sport e.g. black sports figures
A4.9 The effectiveness with which the school deploys resources to achieve value for money (Schedule pp 54-55)

Judgement: 
1
2
3
4

Use of SSP Funding
Externally resourced grants (e.g. Awards for all, Big Lottery)
Sub-section A5: How effective is the Early Years Foundation Stage?

A5.1 Outcomes for children in the Early Years Foundation Stage

Judgement: 
1
2
3
4

A5.2 The quality of provision in the Early Years Foundation Stage

Judgement: 
1
2
3
4

A5.3 The effectiveness of leadership and management of the Early Years Foundation Stage

Judgement: 
1
2
3
4

A5.4 Overall effectiveness: how well does the setting/school meet the needs of children in the Early Years Foundation Stage?

Judgement: 
1
2
3
4

Sub-section A8: Summative judgements

A8.1 Outcomes for individuals and groups of pupils

Judgement: 
1
2
3
4

Please note that this is a summative grade based largely on the grades you have decided upon for the separate outcomes. You do not need to repeat the information you have provided in those sections. In most cases, you will need to refer only to the grade descriptors for Outcomes for individuals and groups of pupils and state which one best fits your judgements.

A8.2 The school’s capacity for sustained improvement

Judgement: 
1
2
3
4

A8.3 Overall effectiveness: how good is the school?

Judgement: 
1
2
3
4

Please note that this is a summative grade based largely on the grades you have decided upon for Outcomes for individuals and groups of pupils, capacity for sustained improvement and in how effective is the provision. You do not need to repeat the information you have provided in those or other sections. In most cases, you will need to refer only to the grade descriptors for overall effectiveness and state which one best fits your judgements.

A8.4 Important actions for the school







